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Lois Barbee, Sylvan School, 1913 (front row, far right)

June Lane, Sylvan School, 1948 (back row, far right)

Jerry Kuykendall, Fairview School, 1947 (back row, far left)

Students at Parkland Gesturing "Come Here" in Various Cultural Forms, 2005

Motivations
Since both of my grandmothers were teachers in one-room schools and both my mother and my
father attended one-room schools through the eighth grade, I grew up listening to stories about
what it was like to teach and to go to school in these rural educational settings. I think it was
these stories, along with the knowledge that I would be carrying on a family tradition, that
largely motivated me to choose teaching as my profession. And I've always felt that in some
way I was doing that--continuing the work that my grandmothers did and continuing the
tradition of small-community learning. Yet there's not much obvious continuity between what I
do and what my grandmothers did and my parents experienced.
Lois Barbee and Nellie John Robinson taught 20 or 30 local students of multiple levels in log
and plank buildings in the 1920s in rural communities in downstate Illinois, and June Lane and
Jerry Kuykendall studied with their neighbors and learned the basic elementary curriculum of the
1930s and 1940s in similar schools. I teach writing to non-native speakers at a large east-central
Illinois community college. The only connection I could see at first was a superficial one: The
word "community" could be used in reference to all three cases. When I was granted a
sabbatical for Spring semester of 2005, I decided to take that word, "community," as a starting
point for exploration of my professional roots and my philosophical orientation in the classroom.
Hypotheses
I wanted to focus on the elements of community to be found both in my grandmothers' and
parents' one-room schools and in my classes of English as a Second Language students here at
Parkland. Despite the differences, both settings seemed to me have the essential features of a
community: strong bonds formed among members, a tendency to cooperate rather than compete,
and a sense of belonging defined by the boundaries of the teaching and learning space. After
some preliminary research, I decided that I wanted to look at the "mutual teaching" practices that
might be active in both settings and discover how I could take advantage of the community-like
qualities of my classes to help students learn better. In other words, I wanted to consider how
my students could help each other learn in a multi-level educational environment, as students in
one-room schools did.
In one-room schools, students of necessity taught and learned from each other while their teacher
was occupied with another grade level, and they shared lessons since all were learning in an
undivided space. In my classrooms, students with varying levels of proficiency in English and in
academic standards can and often do help each other. Some of my students are immigrants with
fluent spoken English but very little experience in critical thinking, high-level analysis, and formal
writing. Others are visa students who have studied English grammar for years and may already
have university degrees but can barely speak English or use their knowledge of grammar to
construct full written sentences. Others yet are refugees from the former French and British
colonies in Africa; they usually have excellent educational backgrounds-though educations often
disrupted by war-and good spoken and written English but a host of life problems that interfere
with their college work. I believed that all of these students could be encouraged to work together
and share their skills as my grandmothers' students did and as my parents tell about doing. What I
needed was to understand how teaching and learning occurred in one-room schools.

Detours and Discoveries
However, I soon realized that ifl really wanted to understand the dynamics of teaching and
learning in small rural communities, I would have to start further back than my grandmothers'
experiences as teachers in downstate Illinois. My search for understanding took me back to the
immigration of my ancestors from Great Britain to North America and followed them on their
wandering migrations through the Appalachians, to Kansas and Missouri, back to Appalachia,
and finally to Illinois. Along the way, I discovered more similarities between their communities
in rural Illinois and the communities that form in my classrooms. My ancestors were migrants
for two hundred years, seeking new homes and a better life, continually uprooting themselves in
the face of bad harvests, industrialization, economic disaster, and civil war. My students are
immigrants, temporary or permanent, looking in America for a means of improving their lives
under the pressures of globalization, the dominance of English as an international language,
economic disaster, or civil war.
Methods
As I researched my family's history in North America, I learned more about what it means to be
separated from one's home and family and how one maintains ties to home and makes new ties
in the place that will become home. I looked at family letters, birth and death certificates,
photos, artifacts that have been preserved through all the years of migration, and local histories
of my family's counties ofresidence in Kentucky and Illinois, the two places they stayed or have
stayed the longest. I tracked down census reports and missing names on genealogical websites.
I read histories of the impact of the Civil War and industrialization on migration out of
Appalachia. I also studied the ways in which language serves to bind one to a group of people
and a place, and ways in which groups of people identify themselves by adherence to a language.
Finally, I turned to theoretical discussions of the nature of "community," in order to reweave all
the threads that I had unraveled from the past. I looked particularly at the work of Ferdinand
Tonnies, German sociologist of the late nineteenth and early twentieth centuries. Tonnies' most
profound contribution to sociological theory is his distinction between Gemeinschaft and
Gesellschaft. I quote here to be precise:
Tonnies argued that there are two basic forms of human will: the essential will, which is
the underlying, organic, or instinctive driving force; and arbitrary will, which is
deliberative, purposive, and future (goal) oriented. Groups that form around essential
will, in which membership is self-fulfilling, Tonnies called Gemeinschaft (often
translated as community). Groups in which membership [is] sustained by some
instrumental goal or definite end he termed Gesellschaft (often translated as society).
(Truzzi)
This seems to me to be a very important distinction not only for understanding how communities
function but also for designing a pedagogy that takes advantage of and reinforces students' sense
of belonging in a class. If a class of students can be encouraged to see their learning as organic
and shared, rather than arbitrary and imposed merely for the purpose of achieving individual
goals, then they should learn more effectively. Learning would become an integral part of life,
not a superficial short-term activity limited to the semester or the time it takes to get a degree.

Conclusions
And, indeed, I found, when I began to write about my classrooms and my students' behavior in
those classrooms, that there was something at the core of our experience there that was not so
very different from the thing that bound the communities my ancestors built in Illinois and in
which my grandmothers taught and my parents studied. There was a need for others, a sense of
fragmented identity, and yet a developing allegiance to the new community. There was a
powerful bond both among the residents of the Illinois communities and among the students in
my classrooms, and, at the same time, a powerful pull from a far-away place. I saw how my
students could be drawn to each other in both their identity as Parkland students and yet also as
Koreans and Chinese and Congolese and Mexicans and Palestinians and so on-in exile. The
people who lived and taught and went to school in rural Illinois in the first half of the last century
were migrants from other places, and their distance from their homes of one or two or three
generations back brought them together in the task of making new communities. My students
are immigrants for a while or for life from all over the world, and their sense of dislocation
brings them together in the effort to learn to use English for academic purposes.
My role in the classroom thus became clearer to me: I function as a representative of the
community that my students have entered, and my job is to help them become members of full
standing in that community. To do this, I need, paradoxically, to highlight my students'
differences-but then to show my students that their differences are what make them similar and
what can empower them as members of a learning community. As one of my students wrote last
week in an assignment to explain a proverb in their first language related to the issue of
community, "The five fingers of our hand are not equal." He explained that "The hand
represents the community, and the fingers are the members of the community. As our fingers are
different in height and in shape, people are also different. However, in spite of their differences,
all our fingers are useful to us as each member of the community is useful to his group." This
student, who is from Burkina Faso in West Africa, was surprised that many students in the class
did not know their cultures' proverbs. He said that proverbs, which carry the wisdom of elders,
are "like a cement to consolidate relationships," and proverbs should be known and used by all
members of a community. I think this student-who also happens to have been a teacher at
home-has precisely the right idea. He understands that working together toward a common,
organic goal is what allows people to live fulfilling lives, and it is how people learn best.
I learned a great deal from this sabbatical project about how people interact when they are
brought together in a new environment-a new community, with all the demands that
community makes on a person. I will be able to use my understanding to better help my students
help each other in a project of mutual learning, and to better serve them as a knowledgeable
representative of their new community. I can see more clearly how to motivate the students to
pool their skills toward greater success at Parkland and in their future educational experiences.
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Carrying On:
A Collective Autobiography of an Illinois Family
Part One: Signs of Use, Myths in the Making (pages 1-12)
✓ Introduction-signs of use
✓ The Cherry Cupboard-brief history and description, recipe for cranberry relish

✓ The Williamses of Delaware-the portrait, responsibility to the past
✓ Mary Catherine Irene Williams Lane-relative social status

✓ The Lanes-Clarissa's death
✓ The Williamses and Howells-migrating, myth-making/accuracy

✓ Mary and Ed Lane-Ed's horses

Part Two: Home (pages 13-36)
✓ The Migrations of the Lanes-home, community, war
✓ Prepositions-in and out
✓ The Lanes and Steeles--connecting families, conflicting ideologies
✓ Like my students now-continuing migrations; passing on in a different wcry

✓ The Kentucky Letters-rhetoric of community, audience, self-other

Part Three: A House and God (pages 37-58)
✓ Return to the Cherry Cupboard-narrative digressions, narrative control
✓ The Compton/Davis House-digression, Charles' and Deborah's marriage certificate
✓ The Compton/Davis House-Jonathan, Reverend Douthit, Elizabeth, religious fervor, four generations
✓ Charles and Onie-the loss of Grace Lenore, human relics, Joyce, religious fervor
✓ Onie's legacy to her children and grandchildren-favorite hymns and sayings, dandelion wine

✓ George Compton's two sad fates-is there a point here?
✓ The Cherry Cupboard-locus of narrative impetus, an icon, a relic, Grandma Barbee's Ginger Cookies,

cookie cutters, pointless play
✓ Coming out of the parentheses-crossing time's borders

Part Four: Marriage, Death, and Love (pages 59-76)
✓ In the drawers of the Cherry Cupboard-Lois's family tree; annals, chronicle, narrative & the narrating "I"
✓ Charles and Onie's marriage certificate-visual flourishes

✓ Young Lee's letter/prayer-the urge to write, the need to create an audience, writing
✓ Language and power/magic through the ages-writing as conjuration
✓ Great love and who can feel it-Virgil, Donne, love teaching us to write

✓ Young Lee's early note to Mary Ellen-love as writing teacher
✓ Lee's errors-the power of weakness?
✓ Lee's remarriage-the tradition of teaching begun in his second daughter Fem and carried on
✓ Why I'm writing-theorizing, apology to ancestors, narrative and DNA, representatiorilreproduction,

love
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Part Five: Repetitions and Reciprocations (pages 77-100)
✓ Lois-Thankful Book, the family urge to write
✓ My own efforts, an insignificant carrying on compared to the efforts of other writers in my family

✓ Lois-Thankful Book, what Lois was thankful for, Jean, J/J/J/B
✓ Why am I interested in all this? There must be a connection here somewhere. I'll find one.

✓ One-room schools-community relationships, familiarity, sameness, repetition
✓ John Barbee and the other various teachers/school-associated people in the family-Sylvan as an icon of

the family and community
✓ Charles and Onie's autograph books-the family making a new home/community in a new place

✓ Student-teacher relationships-respect for the center, taking care of each other, holding a place
✓ June and Lois, etc. and Ferdinand Tonnies-gemeinschaft, gesellschaft; the center holds
✓ Students/Home-a center for me, a balancing act in teaching/the content defying the form

Part Six: Postscript, Reflections (page 101)
Did I get it right? Accuracy and storytelling, mythmaking, etc.
Who are you, audience? I've made you
Representation/reproduction, reprise

